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Social and Emotional Learning SEL

What is Social Emotional Learning?
u

What comes to mind when you think about the term
Social Emotional Learning (SEL) ?

u

Think, pair, share

u SEL is

an Umbrella Term

u for approaches aimed
u Social

at improving

Emotional Wellbeing
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Social and Emotional Learning SEL
u The process
u through
u acquire
u to

which children and adults

and apply the knowledge and skills necessary

understand and manage emotions

u set

and achieve positive goals

u feel

and show empathy for others

u establish
u make

and maintain positive relationships and

responsible decisions

u https://casel.org/

CASEL
Collaborative for
Academic Social
Emotional Learning
(SEL)
USA born & shares research
internationally, is dedicated to
making SEL an integral part
of education from pre-school to
high school. Anchoring this
mission are five interrelated sets
of transformative cognitive
(thoughts), affective (feelings &
emotions), and behavioural
competencies.
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u

http://www.casel.org/what-is-sel/
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SEL Competency Task (Handout)
u

What comes to mind when you read this list of
competencies?

u

Identify the one competency that you see as the most
relevant for you in the classroom?

u

Think, pair, share.

u

Let’s share a few examples.

u

Remember which competency you chose.
u Keep

this in mind as we go through the next few
slides.
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Social and Emotional Learning
u CASEL research
u Guides

has provided:

to effective, evidence-based programmes

u CASEL was formed in

1994 with the goal of establishing
high-quality, evidence-based social and emotional learning
(SEL) as an essential part of preschool through high
school education.

u Examples

of effective teaching activities &
programmes to support Core SEL Learning
Competencies (eg your chosen competency)
u Effective SEL programmes use one or more of the
following four approaches:

SEL Four Effective Approaches
1.

Free standing lessons that provide explicit, step-by-step
instructions to teach students social and emotional competencies.
Thinking of the competency you chose, what sorts of things do you
currently do that might already help your student/s with this?
u What support do you need in order to support/teach your student/s
better?
u Pair, Share
u

2.

General teaching practices that create classroom and schoolwide
conditions that facilitate and support social and emotional
developments in students.
Thinking of the competency you chose, what do you currently do to
support the classroom environment?
u What support do you need in order to support this better?
u

SEL Four Effective Approaches ctd
u 3.

Integration of skill instruction and practices that
support SEL within the context of an academic
curriculum.
u 4. Expert Research-Based Guidance to administrators
and school leaders on how to create policies and
organisational structures within a school or school
system that support students’ social and emotional
development as a schoolwide initiative.
u This fourth one is crucial for instigation & success of
SEL.

SEL Methods
u

Roger P. Weissberg, PhD, Chief Knowledge Officer at CASEL, recommends
u

u

SEL skills can be embedded in students of all ages especially through a
variety of active, participatory, engaging methods that range from
mentoring to problem-solving modelling.

The key to fostering SEL is collaboration among the following key
stakeholders in order to integrate SEL fully into the life of the school
u

School Principals (Assess the need, lead & resource)

u

Teachers & Teacher Aides (“chalk face” enhance SEL & motivation)

u

Professionals in School Support (reinforce SEL instructional skills)

u

Parents (pivotal to support & understand their children's SEL
development, as an extension of school-based SEL

SEL Research
Research shows that:
u “To reach the students, teach the teachers” (Schonert Reichl et al.,
u

2017)

Teachers & teachers aides need support in identifying and
implementing specific strategies,
u See https://casel.org/ for strategies
u

u

Embedding SEL programmes within the school-family
framework partnership extends learning opportunities to
apply social emotional skills in school, home and
community.

Intervention Triangle for Student Support
Tier 1: 80–90% of school effort
universal proactive approaches
Tier 2: 5–10%
selective prevention &
support
for targeted groups
Tier 3: 1–5%
Boyd, S., Bonne, L. & Berg, M. (2017). Finding a balance—fostering student wellbeing, positive behaviour, and
learning Findings from the NZCER national survey of primary and intermediate schools 2016. Wellington NZCER.

Research Findings
u

Effectively implemented SEL programmes significantly
improve student’s academic performance on standardized
tests & their social emotional wellbeing.

u

When compared to control groups, SEL participants have
better school attendance, less disruptive behavior, enjoy
school more and perform better at school prosocially &
academically.

SEL Research Findings
The first meta-analysis (Durlak et al., 2011) collated the findings from studies
of 213 school-based, universal SEL programmes that included the outcome
data from more that 270,000 students from kindergarten through to high
school.
u

When compared to control students, SEL participating students showed
significantly more positive outcomes with respect to enhanced SEL skills,
attitudes, positive social behavior and academic performance. Conduct
problems and emotional distress showed significantly lower levels.

u

The higher academic performance of SEL programme participants
translated into an 11 percentile-point gain in achievement, suggesting that
SEL programmes tend to bolster rather than detract from students’
academic success.

Three Further Meta-Analyses
u

Sklad et al., 2012; Taylor et al., 2017; Wiglesworth et al., 2016
and their findings closely matched the previous meta-analysis.

u

Independent research teams have found similar outcome findings
from many experimental-control groups involving several
hundred thousand K12 (year 13) students and evaluations
strongly support that well-implemented SEL programmes are
beneficial for children and adolescents.

In Conclusion
u

There is much to learn before teachers, teacher aides &
practitioners can start to implement specific strategies.

u

As stated by Schonert Reichl et al. (2017)

u

To reach the students, teach the teachers first.

u

This means teachers & teacher aides must first develop their
own SEL competencies, before supporting and guiding their
students’ SEL development which is most effective in a whole
school approach as has been highlighted in this presentation.

u

This session is about the first competency which is Self
Awareness and I hope this has given you an insight into what
SEL encompasses and its real effectiveness in our practice.

References
u

Collaborative for Academic, Social and Emotional Learning (CASEL), (2017). Key implementation insights from the
Collaborating District Initiative. Chicago. IL: Author.

u

Debaoli J.L., Atwell M., Bridgeland J. (2017). Ready to lead: A national survey on how social and emotional learning can
prepare children and transform schools. Washington DC: Civic Enterprises and Hart Research Associates for CASEL.

u

Durlak, J.A., Weissberg, R.P., Dymnicki, A., Taylor, R. D., Schellinger, K.B. (2011). The impact of enhancing students’
social and emotional learning: a meta-analysis of school-based universal interventions. Child Development, 82, 405-432. Hill C.
J., Bloom A. R., Lipsey M. W. (2008). Empirical benchmarks for interpreting effect sizes in research. Child Development
Perspectives, 2, 172-177.

u

Jones S. M., Kahn J. (2017). The evidence base for how we learn: Supporting student’s Supporting student’s social, emotional and
academic development – Consensus statements of practice from the Council of Distinguished Educator. Washington, DC:
National Commission on Social, Emotion and Academic Development, The Aspen Institute.

u

Mahoney, J. L., Durlak, L. A., Weissberg, R. P. (Dec 2018/Jan 2019). An update on Social and Emotional Learning Outcome
Research. Phi Kappan, 00317217, Vol. 100, Issue 4.

u

Schonert-Reichl K.A., Kitil M.J. , Hanseon-Peterson J. (2017). To reach the students, teach the teachers: A national scan
of teacher preparation and social and emotional learning. Vancouver, BC: University of British Columbia.

u

Taylor R., Oberle E., Dural J. A., Weissberg R.P. (2017). Promoting positive youth development through school-based social and
emotional learning interventions: A meta-analysis of follow-up effects. Child Development, 88, 1156 – 2271.

u

Wiglesworth M., Lendrum A., Oldfield J., Scott J., Bokkel L., Tate K., Emery C. (2016). The impact of trial stag, developer
involvement and international transferability on universal social and emotional learning programme outcomes: A meta-analysis.
Cambridge Journal of education, 46, 347-376.

